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Abstract: This research aims to portray students’ responses in using reading-while-listening technique to 
overcome the listening problems in the test. Furthermore, this study investigated types of problems that the 
technique could solve. Case study was utilized to depict clearly fifteen students’ responses using questionnaire 
and interview. The result exhibited that 80% of the students perceived this technique positively and some 
listening problems could be solved, particularly vocabulary and speech variable problems. This technique might 
be used by teachers and language instructors as one alternative to teach listening. Nonetheless, to what extent 
this technique could increase students’ score was not examined. Thus, further research might seek the 
effectiveness of this technique.
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There are many students who face difficulties in gaining sufficient proficiency test of English score to 
finish or obtain scholarship. Along with the reading comprehension and structure and written expression, 
listening comprehension is one of the tested skills in proficiency test of English. Even if the ability to 
comprehend aural input is sometimes unintentionally neglected (Nunan, 1997), it is indeed a vital skill to be 
mastered. In reality, listening skill is the ability that people use on daily basis. Nunan (1998, as cited in Nation 
and Newton, 2009) states that students who learn foreign language use 50 percent of their study time to listen to 
aural input. 
In fact, listening skill is regarded as one of the most difficult skills the students must face in all English 
language skills (Bacon, 1989; Farrell and Mallard, 2006 as cited in Renandya and Farrell, 2011). When students 
listen to a tape or recording like in the proficiency test of English test, they do not have help from the 
interlocutor. Thus, teacher or language instructor should be able to grant the students with reasonable language 
input when they deal with this kind of listening activity. Extensive listening is offered to help students to gain 
more comprehensible input. Renandya and Farrell (2011) states that extensive listening can be in a form of 
listening-while-reading. 
The listening-while-reading was conducted to see whether this technique can bridge the students’ needs 
and challenges in the listening comprehension test. There have been recent studies that have pointed out the 
benefits of reading while listening, assuming it is helpful for L2 listening comprehension and development 
(Gobel, 2011). Thus, the study is interested in investigating students’ responses in the practice of RWL in 
listening comprehension class. In addition, it would like to seek the solution to resolve listening difficulties in 
students’ perspective.  
Review of the literature
The nature of listening 
The rise and fall of listening teaching had begun in the early days of the English teaching and learning 
process; yet, it was taught in the grammar translation method. Then, it started coming into attention when the 
direct method profound in 1852 (Flowerdew & Miller, 2005). Afterward, it has been taught with various 
approach and technique, and the teaching of listening has been refined in such ways to accommodate and meet 
the learners’ needs and solve the listening problems. According to Zeng (2007, cited in Renandya & Farrell 
2010), there are top ten difficulties faced by the students both in learning process and presumably in the test.
They are speech rate (100%), distraction (95%), inability to recognize the words they actually knew (90%), new 
vocabulary (85%), missing subsequent input (80%), nervousness (70%), sentence complexity (60%), background 
knowledge (55%), anxiety and frustration (45%), and unfamiliar pronunciation (40).
Students always perceive the conversation in the audiotape as too or very fast (Renandya & Farrell, 
2011). This rate of speech issue is a real threat for the EFL learners in their effort to understand the conveyed 
message. Thus, when the students are disturbed by the rate of speech, they definitely couldn’t focus and get 
distracted easily. Next, when English words are said together, their original forms are influenced by other words 
around them. This often raises problem to the test takers or learners. Renandya and Farrell (2011; also see Field, 
2003, cited in Nation & Newton, 2009) explain that these radical phonological changes cause nuisances to 
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recognize the words because they sound differently than when it is spoken per word. For Indonesian, where the 
words are read exactly like the way they are written, the students might find this problem quite bothering.
The listeners are demanded to comprehend the message once they hear it. It can rise students’ anxious 
in the test or listening learning (Brown, 2011). Renandya and Farrell (2001) compare this problem with the 
reading problem, where in reading if the readers do not understand a word or sentence, they can skip it. In 
listening, nevertheless, this “skipping” might cause misinformation.
Reading-while-listening technique
Listening-while-reading is an activity that activates two skills altogether. There were some researches 
investigating the effect reading while listening to reading ability. Reid (1971, cited in Askildson, 2011) 
discovered that students who were treated by the use of RWL considerably gained better reading speed and 
comprehension. Other studies that were carried out by Blum et al (1995, cited in Chang, 2009) also exhibited 
similar result. Based on the studies above, it is obvious that RWL would likely to develop students’ reading 
ability.
In addition, to assist listening comprehension, Rost (2002) exclaims that the purpose of using text in the 
listening class is to help students recreate better understanding of how a word is pronounced. In RWL, reading 
materials are employed as input to meet students’ need of graphic organizers and explicit tie-ins to prior 
knowledge (Rost, 2002). Furthermore, Field (2008) affirms that there is no reason to keep away transcript in the 
listening class; yet, it has to be in the post-listening activity. 
The research of the comparison between reading-while-listening technique and listening only technique 
carried out by Chang (2009) resulting that the students who were exposed to reading-while-listening gained 10% 
higher score than those who are exposed to the listening only. The last result in the study shown students’ 
perceptions toward reading-while-listening, than the listening only technique, were more positive. Chang (2009) 
stated that students’ perception is important to the learning process. Another reading-while-listening study was 
conducted by Gobel in 2011. It was revealed that RWL could improve students’ proficiency test of English
score. Yet, Gobel (2011) declared that this technique was not used to increase the score. It was used to make 
students listening comprehension better in general. “RWL is an effective tool in offering input to students in a 
reasonably entertaining fashion.” (Gobel, 2011; p. 50)
A different result was achieved by Yonezawa and Ware (2008). They stated that even if the extensive 
listening is promising, the provision of it alone cannot assure the improvement of students’ learning ability. In 
their research, they combine extensive listening with shadowing. Similarly*UJXURYLüDQG+HJHOKHLPHU
also uncovered the issue of using help option and multimedia listening with the use of transcript and subtitle in 
the endeavor to develop students’ listening comprehension. The students in the research preferred to use subtitle 
than transcription. Another point they discovered was that students’ performance was influenced by their 
motivation and attitudes towards the task.
Methods
This research would like to depict the students’ perception of the utilization of the reading-while-
listening technique in the listening class. Qualitative approach was utilized to reveal the aforementioned issue 
regarding listening comprehension. This research utilized case study. Case study is used when the depiction of 
real people in a real context is the main objective (Cohen et al, 2000). 
The location of the research is in a TOEFL preparation course with 15 non-English major respondents. 
There were two types of instruments employed in this research, namely observation sheet, and questionnaire. 
The interpretation of the data, then, would be conducted after the data reduction and the data display from the 
observation sheet and questionnaire had been completed. Eventually, after the interpretations of the data had 
been finished, conclusion drawing could be carried out. The conclusion would endeavor to explain two proposed 
main issues; (1) the students’ perception toward the RWL technique, and (2) the solutions to listening problems 
based on students’ view.  
Findings and Discussion
The Students’ Perception on Listening-while-Reading
The result of the analysis on the observation sheet exhibited students’ negative responses mostly 
happened in the early meeting. This happened because students might not know the pace and the content of the 
learning process. The only aspect that happened all the time in the learning process was that jotting down the 
new vocabularies. On the contrary, the students seemed difficult to listen to the key words. The percentage was 
only 37.50%. Though they did not catch the key words, they were surprisingly able to listen to the gist of the 
conversation. The complete result of the observation sheet is depicted in below table.
In the early meetings of the conveyance of the listening-while-reading, the meeting one and the meeting 
two, the students’ responses were dominated by the negative criteria. The occurrences of the positive aspects 
were only 13.33%. The students were reluctant to participate in the lesson. It seemed that they felt uncomfortable 
and anxious. Some of the students, furthermore, stated directly to the researcher that they were nervous and 
discomfited. 
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Table 1. Students’ Perceptions on Listening Solutions
No. Observed Aspects %
(Pre-Activity)
1. participate voluntarily 75.00%
2. answer questions regarding previous lesson well 62.00%
3. prepare before come to class 50.00%
Main-Activity
Pre-listening
4. find difficult words 75.00%
5. anticipate dialogue 62.50%
6. mark any possible key words 87.50%
Listening
7. focus on the aural input 75.00%
8. comprehend the general comprehension 50.00%
9. listen to the key words 37.50%
10. answer the questions well 50.00%
Post-listening
11. confirm of what they hear 62.50%
12. write down new vocabularies 100.00%
13. know the missing words 62.50%
Post Activity
14. focus on the text and audio 50.00%
15. know which words are pronounced 50.00%
The increase of the positive aspect, indeed, climbed significantly in the third meeting. This happened 
because students know the pace and understand the responsibility between the students and the instructor. The 
majority of the students started engaging in the learning process. Yet, in the sixth meeting, the observed positive 
aspects decreased to 53.33%. Students seemed to face difficulties in the idiomatic expression. It was not 
surprising when students could listen to the conveyed words, but they could not understand the key words, 
leading to the misunderstanding general comprehension. Albeit the classroom observation shown the positive 
aspects experienced ups-and-downs, the respondents’ perceptions on listening-while-reading activity, 
unexpectedly, could most probably be declared as positive. Even there were 20.00% negative statement toward 
the activity, the majority of the respondents exclaimed that this activity was suitable for them. The respondents 
who responded positively commonly stated that this activity helped them in grasping listening comprehension 
and the negative comments also occurred (see table 2). 
Table. 2 Students’ Excerpts
Excerpt on positive comments on the use of RWL
R2 : “…I know what I have been missing from the tape”
R12 : “… it can increase my vocabulary and I know now how to pronounce a word”
R14 : “It helps me to analyze the words and the pronunciation and to predict the questions”
Excerpt on negative comments on the use of RWL
R6 : “…the difficult words are going to be given anyway, so I don’t need to work hard”
R8 : “…I cannot focus two things at once”
R11 : “… I cannot use my senses altogether, if I focus on the text, my ears cannot catch the tape, 
and vice versa.”
Figure 1. Students’ Sustainaibilty Figure 2. Respondents’ Perception Shift
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As can be seen on the Figure 1 and Figure 2, students’ perception toward the use of RWL was equal to 
the shift of students’ perception. In all probability, it can be concluded that even if the respondents did not like or 
think that it was suitable for them; their perception would not be shifted. Unfortunately, the purpose of the 
listening-while-reading activity did not fully work as an extensive listening. There were only 53.33% of the 
respondents who repeated this activity outside the classroom with 62.50% did again for 2-3 times in a week, 
25.00% duplicated the activity for once in a week, and 12.50% repeated 4-5 times in a week.
Figure 3. Students Repeat RWL outside the 
Classroom 
Table 3. Students Frequency on RWL 
outside the Classroom
Repeating 
LWR Number %
4-5 times 1 12.50%
2-3 times 5 62.50%
1 time 2 25.00%
The Solutions of the Listening Problems 
There are five categories of the listening problems proposed by Zeng (2007, cited in Renandya & Farrell 2010), 
namely vocabulary problems, speech variable, students’ prior knowledge, the text elements, and the 
psychological issues. Students perceived differently regarding the problem that could be solved by the use of 
RWL. The result is shown in the table below:
Table 4. Students Solutions to Listening Problems
Category Reading while Listening as Solutions %
Vocabulary
problems
New vocabulary 100.00%
Missing subsequent input 93.33%
Speech Variable
Unable to recognize words they knew 73.33%
Unfamiliar pronunciation 100.00%
Prior Knowledge Background knowledge 53.33%
Text Elements
Speech rate 73.33%
Sentence complexity 86.67%
Psychological
Issue
Distraction 80.00%
Nervousness 33.33%
Anxiety and frustration 40.00%
The most probable problems that could be worked out by the use of RWL were vocabulary problems. In 
line with Field (2008), the majority of the students, represented by 93.33% for missing subsequent input problem 
and 100% for vocabulary issue, considered that this activity could crack the issues of new vocabulary and 
missing subsequent input. This study also confirmed the findings from Brown, Waring, and Donkaewbua (2008) 
stating that RWL could provide better vocabulary information to students. As aforementioned earlier, the most 
difficult problems the students faced in the listening comprehension task was the speech rate that leads to 
distraction. There were 73.33% of the students perceived that this issue could be overcome with the use of the 
RWL technique. There were 73.33% of students who thought that they were, then, able to identify the words 
they actually know how to write into spoken forms. For the distraction source, it was different with the speech
rate; it was 80.00% of the students stated they could solve this issue by the use of the RWL. This did not happen 
in the first meeting, since the students tried to adapt to the technique. Students’ recognition toward how the 
pronunciation words were likely could be solved by the use of RWL. This was a probable result of the 
combination the reading and the listening skills (Brown, 2011). For non-English students who took TOEFL 
equivalent test, the most difficult problems they faced were commonly the psychological problems, such as the 
nervousness and the anxiety and frustration. There were only minority of the students who claimed that they 
were able to solve the nervousness and anxiety problem by the use of RWL. As Brown (2011) states listeners in 
listening class were more anxious than readers in the reading class. However, different study, conducted by 
Chang (2009), stated that RWL could help students in erasing anxiety in the listening class/test.
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Conclusions and Recommendations
The study has found that moderate and higher level students’ perceptions were mainly positive toward 
the use of RWL while lower level student perceived negatively. It could happen due to their prior knowledge 
differences. The high achiever students enjoyed the technique because they have sufficient knowledge. Students’ 
perceptions were mostly positive. Unfortunately, as Field (2008, see also Brown, 2011) warns the use of 
transcript, there were some students who claimed that the use of this technique did not foster their 
comprehension because they preferred to wait the transcripts. To summarize, this technique could help students 
to solve listening problems, mainly related to vocabulary and pronunciation issue. Yet, for some reasons, this 
RWL cannot help students’ psychological issue and their background knowledge. Further research on RWL use 
in the listening class can be in form of finding the effectiveness of RWL compared quantitatively to note-taking 
or dictation techniques. 
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